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Background 
Northland currently has two developmental courses for reading and writing:  
READ0098 Critical Reading Skills and ENGL0090 Foundations of English.  These 
courses are designed to prepare students for college level work.  Students are 
placed into these courses based on their Accuplacer Reading test scores.  (Note: 
the English placement test was eliminated several years ago as part of a system-
wide reorganization of placement practices.)  Students who score 65 or lower on 
the Reading test are placed into READ0098 and ENGL0090 and can take those 
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courses in any order.  Students who score between 66 and 77 are placed into 
ENGL0090.   

Data analysis from FY2011 shows that of the 277 students who enrolled in 
READ0098 at Northland, 110 received a grade of D, F, or W, an overall 
failure/withdrawal rate of 40 percent.  Data from FY2007 through FY2010 show 
failure/withdrawal rates ranging from 35 to 44 percent, for an overall rate of 39.5 
percent.  Deeper analysis conducted on FY2011 data indicated the following: 

Students whose entering Accuplacer Reading scores were between 20-45 made up 
47.5 percent (52 students) of the group receiving D's, F's, or W's. Students whose 
placement scores were between 46-63 made up 46.5 percent (51 students), and 
students with placement scores between 64-77 made up only 6 percent (7 
students) of the group, as shown in the chart below. 

 

Of the 110 students who failed or withdrew from the course, one student later 
received a certificate in 2011.  Twenty of the students are enrolled this fall, with 
an average GPA of 1.26.  The chart below illustrates the overall FY2011 GPA for 
these 110 students.  Many of the students currently enrolled in courses this 
semester may be on academic probation and therefore less likely to return in the 
spring.  The remaining 89 students are not enrolled this fall, nor did they receive 
any academic award in either FY2011 or the summer term of FY2012.  Some of 
these students may have transferred, but they are likely to have few or no credits 
accepted, based on their overall GPA upon leaving Northland.  It is likely that a 
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number of them dropped out.  The institutional research coordinator does not have 
access to transfer information by student ID number.  

 

Clearly, students entering at the low end of the placement spectrum are failing or 
withdrawing at significantly higher rates and are leaving Northland without 
reaching their educational goals.  Our proposal attempts to address that 
failure/withdrawal rate, using system-wide and national research on 
developmental education practices.  The Developmental Education Committee 
appreciates the significance of the retention issue and encourages college-wide 
discussion in this area, but the intention of this proposal is to address only the 
immediate concerns of the failure/withdrawal rates in READ0098.  

As we know from the system-wide "Promising Practices" conference (February 
2011), success at the developmental level is crucial to overall retention.  One 
relevant piece of data to come out of the Promising Practices conference was the 
fact that Northland is one of only two system institutions with only one level for 
developmental reading and one for writing before attempting Composition I, 
although we currently offer three developmental math courses to prepare students 
for College Algebra. 

Several faculty members teaching developmental reading and English have 
reviewed practices at other system institutions and nation-wide in developing this 
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proposal, which we would like to present for discussion and review in the fall of 
2011, with anticipated adoption date of fall 2012. 

Proposal 
We propose to replace ENGL0090 Fundamentals of Writing and READ0098 Critical 
Reading Skills with a series of three courses that combine reading and writing.  
Beginning in FY2012, ENGL0090 and READ0098 would no longer be offered (see 
"Transition Plan" for advising details).  The connection between effective reading 
and writing skills is undisputed, and we believe this combination of courses would 
better serve our students and increase the college's overall retention rate.  

The course sequence is described below, along with a "fast track" option for 
students who make significant progress at any stage of the process.   

ENGL0075 Reading and Writing I 
This course is designed for students with Accuplacer scores between 20-45, 
representing reading skills below a 6th grade ability (ranges developed in 
consultation with Dean Dalen). The course focuses on the development of 
foundational reading and writing skills: building vocabulary, recognizing main 
ideas and supporting details, and writing grammatically correct sentences to 
summarize and analyze assigned reading. Students who complete this course with 
a C or better can move to ENGL0085 Reading and Writing II, or they may use the 
"Fast Track" option to move to (1) ENGL0095 Reading and Writing III or (2) 
complete their developmental reading/writing requirements. 

ENGL0085 Reading and Writing II 
This course is designed for students with Accuplacer Reading scores between 46-
63, representing reading skills at approximately middle school level.  The course 
begins with a review of foundational reading and writing skills (vocabulary 
development, recognizing main ideas and supporting details, and writing 
grammatically correct sentences), followed by more advanced concepts.  These 
include understanding and identifying tools authors use to organize information, 
learning to make reasonable inferences from assigned reading, and demonstrating 
paragraph-level writing skills in response to assigned reading and other topics.  
Students who complete this course with a C or better can move to ENGL0095 
Reading and Writing III, or they may fulfill their developmental reading/writing 
requirements through the "Fast Track" option (see below). 



ENGL0095 Reading and Writing III 
This course is designed for students with Accuplacer Reading scores between 64-
77, at the low end of the high school reading ability.  The course begins with a 
review of inferences, organizational tools used by authors, and techniques to 
develop effective paragraphs in response to assigned reading, followed by more 
advanced concepts.  These include distinguishing fact from opinion, determining 
purpose and tone, evaluating arguments, and demonstrating essay-level skills in 
response to assigned reading and topics. Students who complete this course with 
a C or better will fulfill their reading/writing developmental requirement. 

Projected Course Placement 
In the fall of 2011, 1180 students took the Accuplacer Reading test.  Of those 
students, 49 percent placed out of any developmental reading or writing courses 
(583 students).  The remaining students would have been placed as follows:   

ENGL0075 Level I – Accuplacer scores between 20 and 45: 122 students 

ENGL0085 Level II – Accuplacer scores between 46 and 63: 212 students 

ENGL0095 Level III – Accuplacer scores between 64 and 77: 263 students 

"Fast Track" (English Department Policy Option) 
In recognition of the fact that some students may make enough progress in any 
one course to skip a developmental level or be ready for college-level work, a 
student may skip a course in the Reading and Writing sequence or move directly 
into college-level courses without completing all three Reading and Writing 
courses. 

The English Department Fast Track policy is describe here. Between the 12th and 
14th week of ENGL0075 or ENGL0085, students who currently have at least a "B" 
in the course may exercise their option to retake the Accuplacer Reading test, 
setting up a specific date and time with their instructor.  This time-frame allows 
students to plan their following semester's schedule more accurately with their 
advisors and allow administrators sufficient time to adjust section offerings as 
needed.  

Students whose retake scores would now place them out of any developmental 
reading or writing requirements (a score of 78 or higher) would be able to have 
those scores recorded in their transcript and would not need to complete the next 
course(s) in the sequence.  However, students are expected to finish their current 



course or receive an "F" for that course.  Using the retake option here counts as 
the one retake students are allowed.  

If a student enrolled in ENGL0075 scores between 63-77 in his or her retake, that 
student has the option to move directly into ENGL0095 rather than into 
ENGL0085.  Students scoring below 63 on their retake attempt would need to 
enroll in ENGL0085.   

The English Department is also willing to explore back-to-back eight-week formats 
for ENGL0085 and ENGL0095, although the first course in the sequence would not 
be offered in a shortened format due to the developmental needs of students in 
that course.  ENGL0085 and ENGL0095 would also be offered online as well. 

Transition Plan 

New Students Entering Fall 2012 
Students with Accuplacer Reading Test scores below 78 will be placed into the 
appropriate developmental reading/writing course as follows: 

Score between 20-45: Placement into ENGL0075 Reading and Writing I 

Score between 46-63: Placement into ENGL0085 Reading and Writing II 

Score between 64-77: Placement into ENGL0095 Reading and Writing III 

Returning Students Fall 2012 
Returning students who have not successfully completed their developmental 
education requirements for reading and writing have the following options: 

(1) Accuplacer Reading Score is 65 or lower, or failed 
READ0098 
Enroll in the appropriate "Reading and Writing" course based on the student's 
Accuplacer Reading Test score.  Completion of this course with a C or better could 
be used to replace a grade of D or F in READ0098 for grade recalculation 
purposes.  Students would then progress through the regular sequence of Reading 
and Writing courses as outlined in the proposal. 



(2) Accuplacer score of 66-77, Successfully Completed 
READ0098, Not ENGL0090 
Enroll in ENGL0095 Reading and Writing III to complete their developmental 
requirements.  Completion of this course with a C or better could be used to 
replace a grade of D or F in ENGL0090 for grade recalculation purposes.  (With 
permission of the instructor, these students could drop down into ENGL0085 
Reading and Writing II within the first two weeks of class if the student 
determined the pace of ENGL0095 was too fast.) 

TRANSITION NOTE: Please note that if the three-course proposal is approved, 
we would also need to revise the prerequisites for courses that have READ0098 or 
ENGL0090 as prerequisites (ENGL1111 and HLTH2208). Those prerequisites would 
be revised as follows:  "Prerequisite:  Completion of ENGL0095 with a grade of C 
or higher, or the appropriate Accuplacer score to be exempted from developmental 
reading and writing requirements." 

Support for Proposal 
This proposal has been widely shared with faculty and administrators on both 
campuses and with two committees:  Developmental Education and Retention.  
The Developmental Education Committee offered specific feedback that was 
incorporated, and its email support is included with other support messages at the 
end of this document. The Retention Committee has discussed the proposal at its 
October 2011 meeting and will discuss it again at its mid-November meeting.  
Much of the data presented earlier in the proposal was included at the request of 
the Retention Committee.  AASC members who would like to discuss feedback with 
the Retention Committee are encouraged to contact Mary Fontes, Rocky 
Ammerman, or Steve Crittenden.   

The Retention Committee is looking at the long-range impact of the proposal on 
overall retention, and the feedback to date has been positive, although the 
committee would not be able to issue a formal notification of support until the 
conclusion of its November meeting.  The proposal has also been discussed with 
Brian Suckow (Trades Division Chair) and Beth McMahon (Health Division Chair).  
Feedback from both chairs have been incorporated into the proposal, including a 
suggested "placement practice booklet" that has been designed and could be sent 
to applicants.  



Issues related to coding for pre-requisites have also been discussed with the 
Registrar, who has offered support for the proposal.  The course sequence would 
only affect pre-requisites for two courses—ENGL1111 Composition I and 
HLTH2208 Pathophysiology.  There would be prerequisites within the 
reading/writing sequence itself, with ENGL0075 being a prerequisite for 
ENGL0085, for example, but those stipulations would not affect students in other 
program courses.  This proposal may offer faculty members a way to set minimum 
reading/writing expectations of students in their program courses, such as 
requiring successful completion of ENGL0075 or an Accuplacer Reading score 
greater than 45 to enroll in a course.  Those decisions are left to respective 
program faculty, however, and are mentioned here for information only. 

Benefits  
The most compelling benefit, we believe, will be greater success in developmental 
courses, leading to increased retention.  Additional benefits will be more accurate 
placement of students with similar abilities into courses, allowing for a more 
narrowed and concentrated focus, which is more likely to lead to greater success 
for more students.   

From a program-faculty perspective, this also has the potential to shorten the 
amount of time students spend in developmental courses, with the Fast Track 
option and with the placement of students at the higher end of the Accuplacer 
spectrum into a single 3-credit course where they could move at a faster pace and 
cover more material.  This has the potential to improve their ability to be 
successful in program-specific courses during the current and future semesters.   

From an administrative perspective, this will more accurately place students based 
on ability and would not result in more sections, simply a different way of dividing 
up existing students.  It also has greater potential to increase course completion 
and retention rates and offers more opportunities for learning community pairing 
with developmental math.       
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Northland Community and Technical College 
Academic Affairs and Standards Council 

 

Curriculum Modification:  Long Form 

 
All proposals must be submitted electronically to the NCTC Academic Affairs & Standards Council Chair one week prior to scheduled 

meeting date.    

 

Specify the course / program to be changed:  Replacing ENGL0090 and READ0098 with a series of three developmental 

reading and writing courses 

 

Section I: All submissions must complete this entire section 
Originator of proposal: Sherry Lindquist 

Date submitted: 11/7/2011 

Program Title or Course Title: ENGL0075 Reading & Writing I 

Proposed date for implementation: Fall 2012 

 
Check the box/es that apply and complete appropriate area in Section II below: 

X Course Modification (add, delete, change):  Complete Section II, part A below. 

 Curriculum Summary Sequence Modification (change in semester sequence listing of 
required courses):  Complete Section II, part B below. 

 Program Modification  (new, suspend, cr length, campus): Complete Section II, part C 
below. 

 

Briefly describe the proposed change/s:  Combine developmental reading and writing instruction into 
a three-course sequence (Reading & Writing I, II, and III), with a "Fast Track" option for students to 
potentially skip part of the sequence.  This series would replace READ0098 and ENGL0090. 

Provide the reason or the rationale for the change/s:  
Please see the attached "Reading & Writing Proposal" document for details and data. Northland 
currently has two developmental courses for reading and writing:  READ0098 Critical Reading Skills 
and ENGL0090 Foundations of English.  These courses are designed to prepare students for college 
level work.  Students are placed into these courses based on their Accuplacer Reading test scores, as 
the English placement test was eliminated several years ago as part of a system-wide reorganization of 
placement practices.  As a result, students who score 65 or lower on the Reading test are placed into 
READ0098 and ENGL0090.  Students who score between 66 and 77 are placed into ENGL0090.   
 
As we know from the system-wide "Promising Practices" conference (February 2011), success at the 
developmental level is crucial to overall retention.  One relevant piece of data to come out of the 
Promising Practices conference was the fact that Northland is one of only two system institutions with 
only one level for developmental reading and writing before attempting Composition I.  (As a 
comparison, Northland students who need developmental math have three courses available based on 
Accuplacer scores before attempting College Algebra.) 
 
The faculty members teaching developmental reading and English have reviewed practices at other 
system institutions and nation-wide in developing this three-course proposal, which we would like to 
present for discussion and review in the fall of 2011, with anticipated adoption date of fall 2012. 

Answer the following questions regarding the modification or proposal.  If you answer “yes” to any of the 

question, you must attach appropriate documentation. 

Yes No 

Does this proposal affect another program or course? X  
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If this change impacts another program or course, you must forward emails or memos of support from the other 

program faculty or course consumers. 

Does this proposal require additional resources (equipment, personnel, etc.)? 

If this change requires additional resources, consultation with the Academic Dean is recommended prior to 

submission. 

 X 

Does this proposal affect an articulation agreement? 

If yes, please attach the new or revised articulation agreement. 

 X 

Does this proposal include changes in the tasks performed by the graduate? 

If yes, program learner outcomes must be reviewed or revised as needed.  Please attach the program learner 

outcomes. 

 X 

 

Section II: Please complete the appropriate section/s. 
 
Part A.  Course Modification 
 
1.  New course to be offered     

 Complete the Common Course Outline form (found on the Intranet). 
 Attach Minnesota Transfer Curriculum forms if appropriate. (Developmental course—not required) 

Course # Course Title     (only 22 characters in length, including spaces) Cr Lec/Lab/OJT Semester 

offered 

ENGL0075 R E A D I N G   &  W R I T I N G  I    3 3/0/0 All 

 
2.  Course(s) to be deleted (as of Fall 2012) 

Course # Course Title   (only 22 characters in length, including spaces) Cr Lec/Lab/OJT Semester 

READ0098 Critical Reading Skills 3 3/0/0 All 

ENGL0090 Fundamentals of English 3 3/0/0 All 

 

 
Transition Plan 

(Program Plan to be followed by current students, Advisors, Counselors and faculty during the transition period) 
New Students Entering Fall 2012 
Students with Accuplacer Reading Test scores below 78 will be placed into the appropriate developmental 
reading/writing course as follows: 
Score between 20‐45: Placement into ENGL0075 Reading and Writing I 
Score between 46‐63: Placement into ENGL0085 Reading and Writing II 
Score between 64‐77: Placement into ENGL0095 Reading and Writing III 
Returning Students Fall 2012 
Returning students who have not successfully completed their developmental education requirements for reading 
and writing have the following options: 
(1) Accuplacer Reading Score is 65 or lower, or failed READ0098 
Enroll in the appropriate "Reading and Writing" course based on the student's Accuplacer Reading Test score.  
Completion of this course with a C or better could be used to replace a grade of D or F in READ0098 for grade 
recalculation purposes.  Students would then progress through the regular sequence of Reading and Writing 
courses as outlined in the proposal. 
(2) Accuplacer score of 66‐77, Successfully Completed READ0098, Not ENGL0090 
Enroll in ENGL0095 Reading and Writing III to complete their developmental requirements.  Completion of this 
course with a C or better could be used to replace a grade of D or F in ENGL0090 for grade recalculation purposes.  
(With permission of the instructor, these students could drop down into ENGL0085 Reading and Writing II within 
the first two weeks of class if the student determined the pace of ENGL0095 was too fast.) 
TRANSITION NOTE: Please note that if the three‐course proposal is approved, we would also need to revise the 
prerequisites for courses that have READ0098 or ENGL0090 as prerequisites (ENGL1111 and HLTH2208). Those 
prerequisites would be revised as follows:  "Prerequisite:  Completion of ENGL0095 with a grade of C or higher, or 
the appropriate Accuplacer score to be exempted from developmental reading and writing requirements."  
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Under normal circumstances, consultation with the Academic Dean is recommended prior to 
submission. 
 

revised 11/24/04: AASC 
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Northland Community and Technical College 
Academic Affairs and Standards Council 

 

Curriculum Modification:  Long Form 

 
All proposals must be submitted electronically to the NCTC Academic Affairs & Standards Council Chair one week prior to scheduled 

meeting date.    

 

Specify the course / program to be changed: Replacing ENGL0090 and READ0098 with a series of three developmental 

reading and writing courses 

 

Section I: All submissions must complete this entire section 
Originator of proposal: Sherry Lindquist 

Date submitted: 11/7/2011 

Program Title or Course Title: ENGL0085 Reading $ Writing II 

Proposed date for implementation: Fall 2012 

 
Check the box/es that apply and complete appropriate area in Section II below: 

X Course Modification (add, delete, change):  Complete Section II, part A below. 

 Curriculum Summary Sequence Modification (change in semester sequence listing of 
required courses):  Complete Section II, part B below. 

 Program Modification  (new, suspend, cr length, campus): Complete Section II, part C 
below. 

 

Briefly describe the proposed change/s:   
Combine developmental reading and writing instruction into a three-course sequence (Reading & 
Writing I, II, and III), with a "Fast Track" option for students to potentially skip part of the sequence. This 
series would replace READ0098 and ENGL0090. 

Provide the reason or the rationale for the change/s:   
Please see the attached "Reading & Writing Proposal" document for details and data. Northland 
currently has two developmental courses for reading and writing:  READ0098 Critical Reading Skills 
and ENGL0090 Foundations of English.  These courses are designed to prepare students for college 
level work.  Students are placed into these courses based on their Accuplacer Reading test scores, as 
the English placement test was eliminated several years ago as part of a system-wide reorganization of 
placement practices.  As a result, students who score less than 65 on the Reading test are placed into 
READ0098 and ENGL0090.  Students who score between 66 and 77 are placed into ENGL0090.   
 
As we know from the system-wide "Promising Practices" conference (February 2011), success at the 
developmental level is crucial to overall retention.  One relevant piece of data to come out of the 
Promising Practices conference was the fact that Northland is one of only two system institutions with 
only one level for developmental reading and writing before attempting Composition I.  (As a 
comparison, Northland students who need developmental math have three courses available based on 
Accuplacer scores before attempting College Algebra.) 
 
The faculty members teaching developmental reading and English have reviewed practices at other 
system institutions and nation-wide in developing this three-course proposal, which we would like to 
present for discussion and review in the fall of 2011, with anticipated adoption date of fall 2012. 

Answer the following questions regarding the modification or proposal.  If you answer “yes” to any of the 

question, you must attach appropriate documentation. 

Yes No 



 

Updated: 9-21-06 

Does this proposal affect another program or course? 

If this change impacts another program or course, you must forward emails or memos of support from the other 

program faculty or course consumers. 

X  

Does this proposal require additional resources (equipment, personnel, etc.)? 

If this change requires additional resources, consultation with the Academic Dean is recommended prior to 

submission. 

 X 

Does this proposal affect an articulation agreement? 

If yes, please attach the new or revised articulation agreement. 

 X 

Does this proposal include changes in the tasks performed by the graduate? 

If yes, program learner outcomes must be reviewed or revised as needed.  Please attach the program learner 

outcomes. 

 X 

 

Section II: Please complete the appropriate section/s. 
 
Part A.  Course Modification 
 
1.  New course to be offered     

 Complete the Common Course Outline form (found on the Intranet). 
 Attach Minnesota Transfer Curriculum forms if appropriate. (Developmental course, not required) 

Course # Course Title     (only 22 characters in length, including spaces) C

r 

Lec/Lab/ 

OJT 

Semester 

offered 

ENGL0085 R E A D I N G   &  W R I T I N G  I I   3 3/0/0 All 

 

2.  Course(s) to be deleted (as of Fall 2012) 

Course # Course Title   (only 22 characters in length, including spaces) Cr Lec/Lab/OJT Semester 

READ0098 Critical Reading Skills 3 3/0/0 All 

ENGL0090 Fundamentals of English 3 3/0/0 All 

 
Transition Plan 

(Program Plan to be followed by current students, Advisors, Counselors and faculty during the transition period) 

New Students Entering Fall 2012 
Students with Accuplacer Reading Test scores below 78 will be placed into the appropriate developmental 
reading/writing course as follows: 
Score between 20‐45: Placement into ENGL0075 Reading and Writing I 
Score between 46‐63: Placement into ENGL0085 Reading and Writing II 
Score between 64‐77: Placement into ENGL0095 Reading and Writing III 
Returning Students Fall 2012 
Returning students who have not successfully completed their developmental education requirements for reading 
and writing have the following options: 
(1) Accuplacer Reading Score is 65 or lower, or failed READ0098 
Enroll in the appropriate "Reading and Writing" course based on the student's Accuplacer Reading Test score.  
Completion of this course with a C or better could be used to replace a grade of D or F in READ0098 for grade 
recalculation purposes.  Students would then progress through the regular sequence of Reading and Writing 
courses as outlined in the proposal. 
(2) Accuplacer score of 66‐77, Successfully Completed READ0098, Not ENGL0090 
Enroll in ENGL0095 Reading and Writing III to complete their developmental requirements.  Completion of this 
course with a C or better could be used to replace a grade of D or F in ENGL0090 for grade recalculation purposes.  
(With permission of the instructor, these students could drop down into ENGL0085 Reading and Writing II within 
the first two weeks of class if the student determined the pace of ENGL0095 was too fast.) 
TRANSITION NOTE: Please note that if the three‐course proposal is approved, we would also need to revise the 
prerequisites for courses that have READ0098 or ENGL0090 as prerequisites (ENGL1111 and HLTH2208). Those 
prerequisites would be revised as follows:  "Prerequisite:  Completion of ENGL0095 with a grade of C or higher, or 
the appropriate Accuplacer score to be exempted from developmental reading and writing requirements." 



 

Updated: 9-21-06 

 
Under normal circumstances, consultation with the Academic Dean is recommended prior to 
submission.  revised 11/24/04: AASC 

 



 

Updated: 9-21-06 

Northland Community and Technical College 
Academic Affairs and Standards Council 

 

Curriculum Modification:  Long Form 

 
All proposals must be submitted electronically to the NCTC Academic Affairs & Standards Council Chair one week prior to scheduled 

meeting date.    

 

Specify the course / program to be changed:  Replacing ENGL0090 and READ0098 with a series of three developmental 

reading and writing courses 

 

Section I: All submissions must complete this entire section 
Originator of proposal: Sherry Lindquist 

Date submitted: 11/7/2011 

Program Title or Course Title: ENGL0095 Reading & Writing III 

Proposed date for implementation: Fall 2012 

 
Check the box/es that apply and complete appropriate area in Section II below: 

X Course Modification (add, delete, change):  Complete Section II, part A below. 

 Curriculum Summary Sequence Modification (change in semester sequence listing of 
required courses):  Complete Section II, part B below. 

 Program Modification  (new, suspend, cr length, campus): Complete Section II, part C 
below. 

 

Briefly describe the proposed change/s:  
Combine developmental reading and writing instruction into a three-course sequence (Reading & 
Writing I, II, and III), with a "Fast Track" option for students to potentially skip part of the sequence.  
This series would replace READ0098 and ENGL0090. 

Provide the reason or the rationale for the change/s:   
Please see the attached "Reading & Writing Proposal" document for details and data. Northland 
currently has two developmental courses for reading and writing:  READ0098 Critical Reading Skills 
and ENGL0090 Foundations of English.  These courses are designed to prepare students for college 
level work.  Students are placed into these courses based on their Accuplacer Reading test scores, as 
the English placement test was eliminated several years ago as part of a system-wide reorganization of 
placement practices.  As a result, students who score less than 65 on the Reading test are placed into 
READ0098 and ENGL0090.  Students who score between 66 and 77 are placed into ENGL0090.   
 
As we know from the system-wide "Promising Practices" conference (February 2011), success at the 
developmental level is crucial to overall retention.  One relevant piece of data to come out of the 
Promising Practices conference was the fact that Northland is one of only two system institutions with 
only one level for developmental reading and writing before attempting Composition I.  (As a 
comparison, Northland students who need developmental math have three courses available based on 
Accuplacer scores before attempting College Algebra.) 
 
The faculty members teaching developmental reading and English have reviewed practices at other 
system institutions and nation-wide in developing this three-course proposal, which we would like to 
present for discussion and review in the fall of 2011, with anticipated adoption date of fall 2012. 

Answer the following questions regarding the modification or proposal.  If you answer “yes” to any of the 

question, you must attach appropriate documentation. 

Yes No 



 

Updated: 9-21-06 

Does this proposal affect another program or course? 

If this change impacts another program or course, you must forward emails or memos of support from the other 

program faculty or course consumers. 

X  

Does this proposal require additional resources (equipment, personnel, etc.)? 

If this change requires additional resources, consultation with the Academic Dean is recommended prior to 

submission. 

 X 

Does this proposal affect an articulation agreement? 

If yes, please attach the new or revised articulation agreement. 

 X 

Does this proposal include changes in the tasks performed by the graduate? 

If yes, program learner outcomes must be reviewed or revised as needed.  Please attach the program learner 

outcomes. 

 X 

 
Section II: Please complete the appropriate section/s. 
 
Part A.  Course Modification 
 
1.  New course to be offered     

 Complete the Common Course Outline form (found on the Intranet). 

 Attach Minnesota Transfer Curriculum forms if appropriate. (Developmental Course, not required) 
 

2.  Course(s) to be deleted (as of Fall 2012) 

Course # Course Title   (only 22 characters in length, including spaces) Cr Lec/Lab/OJT Semester 

READ0098 Critical Reading Skills 3 3/0/0 All 

ENGL0090 Fundamentals of English 3 3/0/0 All 

 

Transition Plan 

(Program Plan to be followed by current students, Advisors, Counselors and faculty during the program transition period) 

New Students Entering Fall 2012 

Students with Accuplacer Reading Test scores below 78 will be placed into the appropriate developmental reading/writing course as 

follows: 

Score between 20-45: Placement into ENGL0075 Reading and Writing I 

Score between 46-63: Placement into ENGL0085 Reading and Writing II 

Score between 64-77: Placement into ENGL0095 Reading and Writing III 

 

Returning Students Fall 2012 

Returning students who have not successfully completed their developmental education requirements for reading and writing have 

the following options: 

(1) Accuplacer Reading Score is 65 or lower, or failed READ0098 

Enroll in the appropriate "Reading and Writing" course based on their Accuplacer Reading Test score.  Completion of this course with 

a C or better could be used to replace a grade of D or F in READ0098 for grade recalculation purposes.  Students would then 

progress through the regular sequence of Reading and Writing courses as outlined in the proposal. 

(2) Accuplacer score of 66-77, Successfully Completed READ0098, Not ENGL0090 

Enroll in ENGL0095 Reading and Writing III to complete their developmental requirements.  Completion of this course with a C or 

better could be used to replace a grade of D or F in ENGL0090 for grade recalculation purposes.  (With permission of the instructor, 

these students could drop down into ENGL0085 Reading and Writing II after the first week if they determined the pace of ENGL0095 

was too fast for them.) 

 

Course # Course Title     (only 22 characters in length, including spaces) C

r 

Lec/L

ab/O

JT 

Semester 

offered 

ENGL0095 R e a d i n g   &  W r i t i n g  I I I  3 3/0/

0 

All 



 

Updated: 9-21-06 

TRANSITION NOTE: Please note that if the three-course proposal is approved, we would also need to revise the prerequisites for 

courses that have READ0098 or ENGL0090 as prerequisites (such as ENGL1111). Those prerequisites would be revised as follows:  

"Prerequisite:  Completion of ENGL0095 with a grade of C or higher, or the appropriate Accuplacer score to be exempted from 

developmental reading and writing requirements." 

 
Under normal circumstances, consultation with the Academic Dean is recommended prior to 
submission. revised 11/24/04: AASC  



Northland Community and Technical College 
Common Course Outline  
Date: 11/7/2011 

ENGL0075 
Reading & Writing I  

Credits: 3 Lec/Lab/OJT: 3/0/0  
 
Course Description: 
 
This course is designed for students with Accuplacer Reading scores between 20-45.  
The course focuses on the development of foundational reading and writing skills: 
building vocabulary, recognizing main ideas and supporting details, and writing 
grammatically correct sentences to summarize and analyze assigned reading. Students 
who complete this course with a C or better are eligible to enroll in ENGL0085 Reading 
& Writing II.  
 
Prerequisite: None 
 
Learner Outcomes: (suggested 2-6 outcomes per credit) 

1. The student will use dictionary and context clues to build vocabulary. 
2. The student will locate and identify expressed main ideas. 
3. The student will locate and differentiate between major and minor supporting 

details. 
4. The student will use supporting details to infer implied main ideas. 
5. The student will identify major parts of speech in sentences. 
6. The student will identify and correct proofreading errors: end punctuation, 

fragments, run-ons, comma and apostrophe misuse, subject-verb agreement, 
verb tense, and pronoun misuse. 

7. The student will create grammatically correct sentences in response to assigned 
reading and topics.   
 

Suggested methods of Learner Outcomes assessment: 
1. Objective tests 
2. On campus and online discussions 
3. Instructor, peer, and self-assessment 
4. Sentence assignments  

 
Institutional Learner Outcomes addressed: 
Communication Skills 

 
Suggested methods of Institutional Learner Outcomes assessment: 

1. On campus and online discussions 
2. Instructor, peer, and self-assessment 
3. Sentence assignments 

 



Northland Community and Technical College 
Common Course Outline  
Date: 11/7/2011 

ENGL0085 
Reading & Writing II  

Credits: 3 Lec/Lab/OJT: 3/0/0  
 
Course Description: 
This course is designed for students who have successfully completed ENGL0075 
Reading & Writing I or those students with Accuplacer Reading scores between 46-63.  
The course begins with a review of foundational reading and writing skills (vocabulary 
development, recognizing main ideas and supporting details, and writing grammatically 
correct sentences), followed by more advanced concepts.  These include understanding 
and identifying tools authors use to organize information, learning to make reasonable 
inferences from assigned reading, and demonstrating paragraph-level writing skills in 
response to assigned reading and other topics.  Students who complete this course with 
a C or better are eligible to enroll in ENGL0095 Reading & Writing III. 
 
Prerequisite: Completion of ENGL0075 Reading & Writing I with a C or better OR an 
Accuplacer Reading Test score between 46-63. 
 
Learner Outcomes: (suggested 2-6 outcomes per credit) 

1. The student will demonstrate mastery of using dictionary and context to build 
vocabulary. 

2. The student will demonstrate mastery of identification of main ideas and 
supporting details. 

3. The student will identify organizational tools used by writers: time order, list 
order, comparison/contrast, definition, and cause/effect.   

4. The student will draw reasonable inferences from textual and graphic 
information. 

5. The student will identify and correct proofreading errors: end punctuation, 
fragments, run-ons, comma/apostrophe misuse, subject-verb agreement, verb 
tense, pronoun misuse, quotation marks, modifiers, and parallelism. 

6. The student will demonstrate ability to make stylistic choices in writing through 
topic- and audience-appropriate word choice. 

7. The student will create effective paragraphs in response to assigned reading and 
topics. 
 

Suggested methods of Learner Outcomes assessment: 
1. Objective tests 
2. On campus and online discussions 
3. Instructor, peer, and self-assessment 
4. Sentence and paragraph assignments  

 
Institutional Learner Outcomes addressed: 
Communication Skills 

 
Suggested methods of Institutional Learner Outcomes assessment: 

1. On campus and online discussions 
2. Instructor, peer, and self-assessment 
3. Sentence and paragraph assignments 



Northland Community and Technical College 
Common Course Outline  
Date: 11/7/2011 

ENGL0095 
Reading & Writing III  

Credits: 3 Lec/Lab/OJT: 3/0/0  
 
Course Description: 
This course is designed for students who have successfully completed ENGL0085 
Reading & Writing II or students with Accuplacer Reading scores between 64-77.  The 
course begins with a review of inferences, organizational tools used by authors, and 
techniques to develop effective paragraphs in response to assigned reading, followed by 
more advanced concepts.  These include distinguishing fact from opinion, determining 
purpose and tone, evaluating arguments, and demonstrating essay-level skills in 
response to assigned reading and topics. Students who complete this course with a C or 
better will fulfill their developmental reading and writing requirements.  
 
Prerequisite: Completion of ENGL0085 Reading & Writing II with a C or better OR an 
Accuplacer Reading Test score between 64-77. 
 
Learner Outcomes: (suggested 2-6 outcomes per credit) 

1. The student will demonstrate mastery of organizational tools: time order, list 
order, comparison/contrast, definition, and cause/effect.   

2. The student will demonstrate mastery of ability to draw reasonable inferences 
from textual and graphic information. 

3. The student will distinguish fact from opinion. 
4. The student will identify purpose and tone in reading selections. 
5. The student will distinguish ethical from unethical arguments. 
6. The student will identify and correct proofreading errors: end punctuation, 

fragments, run-ons, comma/apostrophe misuse, subject-verb agreement, verb 
tense, pronoun misuse, quotation marks, modifiers, pronouns, parallelism, semi-
colons, and colons. 

7. The student will demonstrate ability to make stylistic choices in writing through 
appropriate word choice, sentence-combining methods, and the use of gender-
neutral terms when appropriate. 

8. The student will create effective paragraphs and essays in response to assigned 
reading and topics. 
 

Suggested methods of Learner Outcomes assessment: 
1. Objective tests 
2. On campus and online discussions 
3. Instructor, peer, and self-assessment 
4. Paragraph and essay assignments  

 
Institutional Learner Outcomes addressed: 
Communication Skills 
 

1. Suggested methods of Institutional Learner Outcomes assessment: 
On campus and online discussions 

2. Instructor, peer, and self-assessment 
3. Paragraph and essay assignments  



 

 

 
Developmental Education Committee Meeting 

October 4, 2011 
2:00 pm. 

Polycom – TRF Room 545/EGF Room 115 
 

M I N U T E S 
 
 
Attendees:  Norma Konschak, Tracy Boman, Ruth Christensen, Dean Dalen, Lynell Wayne, Jane Anderson, Brian Huschle, Farah Rahnama, Ellen 
Brehmer, Bonnie Andrys, Kate Schmalenberg, and Lori Johnson, Recorder 
 
    

Topic Responsible 
Party 

Discussion/Outcome 

Call to order  2:00 pm. 

1. Fundamentals of 
Communication 
Proposal 

 Fundamentals of Communication Proposal documents were emailed to committee members 
for review prior to meeting. 
 
The proposal will be submitted by Sherry Lindquist at the November 15th AASC meeting. 
 
Some corrections/changes noted: 
 Typo on page 2 of proposal under ENGL 0075 Fundamentals of Communication I: This 

course is designed for students with Accuplacer scores between 20-45. 
 Remove “Early Out” Option from proposal as this is an English department issue.   
 Correction noted in line 4 of 3rd paragraph of “Early Out” Option: However, students are 

expected to finish the course in …. 
 Need clarification of 4th paragraph of “Early Out” Option. 
 Take “Early Out Option” out of the Common Course Outline for ENGL 0075 and ENGL 

0085. 



 Reinforce/include in proposal the 3 courses are intended to replace ENGL 0090 and 
READ 0098. 

 
Other actions: 
 Dean Dalen will get class numbers for this fall to present to AASC in support of this 

proposal. 
 Occupational programs will explore what level is needed for their program graduation 

requirement. 
 Cut score and prerequisite requirements were discussed and Rocky Ammerman will be 

consulted to determine what can be considered as a “prerequisite” – Norma Konschak. 
 Sherry Lindquist and workgroup will create a transition plan for students from FY12 to 

FY13 to accompany the proposal to AASC. 
 
Motion Information: 
 Norma Konschak asked if the committee would support the proposal submission to 

AASC.   
 Ruth Christensen moved to submit the proposal with the suggested changes.   
 Brian Huschle seconded the motion.   
 Committee all agreed. 
 Motion passed. 
 
Brian Huschle will work with Sherry Lindquist on the suggested changes and the revised 
proposal and supporting documents will be forwarded to committee for review prior to 
submission to AASC.   Revised proposal will be sent to committee members for comment 
via email. 
 
A question came up about the distance education consortium and what courses Northland 
is committed to.  Norma will bring up at the next distance ed. scheduling committee. 
 

2. Work Plan  Work plan will be discussed at next meeting. 

3.   Next Meeting 
 
 
      Agenda for Next  
      Meeting 

 The next meeting has been tentatively scheduled for Tuesday, December 6th at 2:00 pm via 
polycom – TRF Room 545/EGF-Room 115. 
 
1) Work Plan 

Adjourned  3:00 pm. 
 

 



RE: Request for input on Developmental Reading/Writing proposal
Dean Dalen
Sent:Wednesday, September 14, 2011 4:01 PM
To: Sherry Lindquist

  
Sherry, here are some of my observa ons based on what I have been able to dig up.

 

Accuplacer reading scores can range from 20 to 120 (although I can’t remember seeing one less than 26 or 27)  An

Accuplacer reading score from 20 to 35 would have a grade equivalent in the elementary level (6th grade or less). 

Accuplacer reading scores from 36 to 53 would have grade equivalents of 7th and 8th grade levels.  Scores of 54 to 64

would have grade equivalents of 9th and 10th grade levels. Scores of 65 to 72 are 11th to 12th grade levels.  Now

these are NOT exact grade equivalents and you can see a lot of varia on in a pool of scores, however I think it helps

you get some idea where students reading levels are , generally.

 

In terms of se ng cut scores for the three levels of courses outline in your proposal, I think a possible star ng point

for Accuplacer scores for level 1 could be in the range of 20- 45, score of 46 – 63 for level 2, and  63-77 for level 3.  If

we implement this proposal, we would need to make adjustments as we progress forward based on feedback from

faculty.

 

 

Dean Dalen
Director of Learning Services
Northland Community and Technical College
Thief River Falls Campus
218-683-8560 (Office)
218-683-8990 (Fax)
 

 

 

 

 

From: Sherry Lindquist
Sent: Tuesday, September 13, 2011 8:07 PM
To: Dean Dalen
Subject: RE: Request for input on Developmental Reading/Writing proposal
 
Thanks--we're hoping to get this through AASC this semester so we can start educating advisors, program faculty, and
promote it to students.  I appreciate your efforts.  I think if we can include some grade-level equivalents to different
scores, that will help non-developmental folks put the proposal into perspective.

Sherry

From: Dean Dalen
Sent: Tuesday, September 13, 2011 3:58 PM
To: Sherry Lindquist
Subject: RE: Request for input on Developmental Reading/Writing proposal

RE: Request for input on Developmental Reading/Writing proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...

1 of 2 9/22/2011 5:31 PM



I’ll try and get something with cut scores as soon as possible.  At this point , they may be a shot in the dark.  I’ll see

what other colleges are using that have mul ple levels of Reading and or English courses.

 

Dean

 

From: Sherry Lindquist
Sent: Monday, September 12, 2011 5:41 PM
To: Bonnie Andrys; Elise Row; Jennifer Dahlen; Kerry Jaeger; Mary Dyrud; Paula Davis; Ruth Christensen; Sam
Gruenberg; Toni Poochigian
Cc: Ellen Brehmer; Dean Dalen
Subject: Request for input on Developmental Reading/Writing proposal
 
Hello,

Last spring, several faculty members from both campuses attended the system's "Promising Practices" seminar at
Minneapolis Community and Technical College.  As an extension of that seminar, several of us were invited to meet
with members of the Developmental Education committee last spring to look at ways to bring those promising
practices to Northland.  We are piloting a learning community in EGF this semester, pairing developmental math and
reading, and the attached proposal goes one step further, recognizing that we cannot continue to offer a single-course
path to success for many of our developmental learners in reading and writing. 

I would appreciate your comments on the attached proposal, by September 23, if possible.  I would be willing to
create the "long form" documents that would need to be submitted to AASC, most likely in November, to see if we can
get this on the schedule for the fall of 2012.  We do have administrative support for this, expressed last spring and
this fall, and I think our trades/technical faculty will see the merits of this proposal, particularly with the "early out"
option.

I am sending a copy to Dean and Ellen to seek their expertise about the best cut scores to use for placement into
each level, and if we could possibly include a "grade level" equivalent, that might help non-developmental faculty
realize the challenges of trying to teach a course in which abilities might range from a second-grade to an
eighth-grade level.

Thanks as always, and I hope your semester is going well!

Sherry

RE: Request for input on Developmental Reading/Writing proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...

2 of 2 9/22/2011 5:31 PM



RE: Developmental Ed Proposal
Dorinda Sorvig
Sent:Monday, October 03, 2011 12:16 PM
To: Norma Konschak; Sherry Lindquist

  
I agree with Tishara’s feedback and also appreciate the fact that research was completed before proposing the

changes! Thanks,

Dorinda

 

From: Norma Konschak
Sent: Monday, September 26, 2011 11:17 AM
To: Tishara Melcher
Cc: Adam Paulson; Terry Wiseth; Faith Rud; Kent Wagner; Norman Halsa; Cynthia Jorstad; Dorinda Sorvig; Andrew
Dahlen; Joel Ziegler; Kathy Huschle; Ralph Cox; Merle Johnson; Rick Nikunen; Linda Samuelson
Subject: FW: Developmental Ed Proposal
 
Tishara and others,

 

A ached is a proposal to change the developmental courses for reading and English at NCTC. I am providing this

informa on to you and ask that you forward it to  other interested faculty on the Thief River Falls Campus.

 

Any comments suppor ng or opposing this proposal should be sent to Sherry Lindquist and me prior to the end of

the day on Monday, October 3, 2011.

 

Norma A. Konschak

Dean of Academic Affairs

Northland Community & Technical College

1101 Highway One East

Thief River Falls, MN 56701

218-683-8613

 

From: Sherry Lindquist
Sent: Saturday, September 24, 2011 11:51 AM
To: Norma Konschak
Subject: Developmental Ed Proposal
 
Hi Norma,

Here is a copy of the proposal I have circulated to Dev. Ed. folks on both campuses (including Ellen Bremer and Dean
Dalen).  I'm also including the actual course outlines and a one-page side-by-side comparison of the proposed
courses.  I have not heard any concerns from anyone, and Dean has been very helpful in suggesting possible
Accuplacer ranges for the various courses.  I will be meeting with Beth McMahon and Brian Suckow in EGF and would
be happy to field email messages from anyone you talk to in TRF if they would like more details.  I'd like to put this
on the AASC agenda in November, and if possible, get on the Developmental Ed committee agenda before that, to
get their "stamp of approval."  If you could let me know when the next meeting is, I'd like to attend if possible.

Thanks,

Sherry

RE: Developmental Ed Proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...

1 of 1 10/3/2011 12:36 PM



RE: Request for input on Developmental Reading/Writing proposal
Ellen Brehmer
Sent:Monday, September 12, 2011 6:07 PM
To: Sherry Lindquist; Bonnie Andrys; Elise Row; Jennifer Dahlen; Kerry Jaeger; Mary Dyrud; Paula Davis; Ruth Christensen; Sam Gruenberg;

Toni Poochigian
Cc: Dean Dalen

  
Thanks for the Info Sherry.  I’ll ask Ellen Anton in the morning what her experience has been with the low scores. 

Generally speaking student with scores in the 40’s cannot make up the difference to get to the 66 required for

bypassing the READ0098.  I would suggest that the student who wishes to try the Accuplacer again, schedule with

Dean or I so that the password system retains integrity.  The retakes that we give when students have worked with

BAE are a paper pencil companion accepted by Accuplacer.   Thanks,  Ellen

 

From: Sherry Lindquist
Sent: Monday, September 12, 2011 5:41 PM
To: Bonnie Andrys; Elise Row; Jennifer Dahlen; Kerry Jaeger; Mary Dyrud; Paula Davis; Ruth Christensen; Sam
Gruenberg; Toni Poochigian
Cc: Ellen Brehmer; Dean Dalen
Subject: Request for input on Developmental Reading/Writing proposal
 
Hello,

Last spring, several faculty members from both campuses attended the system's "Promising Practices" seminar at
Minneapolis Community and Technical College.  As an extension of that seminar, several of us were invited to meet
with members of the Developmental Education committee last spring to look at ways to bring those promising
practices to Northland.  We are piloting a learning community in EGF this semester, pairing developmental math and
reading, and the attached proposal goes one step further, recognizing that we cannot continue to offer a single-course
path to success for many of our developmental learners in reading and writing. 

I would appreciate your comments on the attached proposal, by September 23, if possible.  I would be willing to
create the "long form" documents that would need to be submitted to AASC, most likely in November, to see if we can
get this on the schedule for the fall of 2012.  We do have administrative support for this, expressed last spring and
this fall, and I think our trades/technical faculty will see the merits of this proposal, particularly with the "early out"
option.

I am sending a copy to Dean and Ellen to seek their expertise about the best cut scores to use for placement into
each level, and if we could possibly include a "grade level" equivalent, that might help non-developmental faculty
realize the challenges of trying to teach a course in which abilities might range from a second-grade to an
eighth-grade level.

Thanks as always, and I hope your semester is going well!

Sherry

RE: Request for input on Developmental Reading/Writing proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...

1 of 1 9/22/2011 5:32 PM



FW: Developmental Ed Proposal
Norma Konschak
Sent:Monday, October 03, 2011 8:54 AM
To: Brian Huschle; Sherry Lindquist

  
Support for the Developmental Ed Proposal

 

Norma A. Konschak

Dean of Academic Affairs

Northland Community & Technical College

1101 Highway One East

Thief River Falls, MN 56701

218-683-8613

 

From: Faith Rud
Sent: Wednesday, September 28, 2011 11:16 AM
To: Norma Konschak
Subject: RE: Developmental Ed Proposal
 
Norma,

 

I think the Developmental Course Sequence Proposal makes sense because of the huge range of needs students

bring to NCTC with them. I especially like what appears to be more me to emphasize vocabulary development and

making connec ons and inferences and well as mechanical skills.

 

Faith

 

From: Norma Konschak
Sent: Monday, September 26, 2011 11:17 AM
To: Tishara Melcher
Cc: Adam Paulson; Terry Wiseth; Faith Rud; Kent Wagner; Norman Halsa; Cynthia Jorstad; Dorinda Sorvig; Andrew
Dahlen; Joel Ziegler; Kathy Huschle; Ralph Cox; Merle Johnson; Rick Nikunen; Linda Samuelson
Subject: FW: Developmental Ed Proposal
 
Tishara and others,

 

A ached is a proposal to change the developmental courses for reading and English at NCTC. I am providing this

informa on to you and ask that you forward it to  other interested faculty on the Thief River Falls Campus.

 

Any comments suppor ng or opposing this proposal should be sent to Sherry Lindquist and me prior to the end of

the day on Monday, October 3, 2011.

 

Norma A. Konschak

Dean of Academic Affairs

Northland Community & Technical College

1101 Highway One East

Thief River Falls, MN 56701

218-683-8613

 

From: Sherry Lindquist

FW: Developmental Ed Proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...
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Sent: Saturday, September 24, 2011 11:51 AM
To: Norma Konschak
Subject: Developmental Ed Proposal
 
Hi Norma,

Here is a copy of the proposal I have circulated to Dev. Ed. folks on both campuses (including Ellen Bremer and Dean
Dalen).  I'm also including the actual course outlines and a one-page side-by-side comparison of the proposed
courses.  I have not heard any concerns from anyone, and Dean has been very helpful in suggesting possible
Accuplacer ranges for the various courses.  I will be meeting with Beth McMahon and Brian Suckow in EGF and would
be happy to field email messages from anyone you talk to in TRF if they would like more details.  I'd like to put this
on the AASC agenda in November, and if possible, get on the Developmental Ed committee agenda before that, to
get their "stamp of approval."  If you could let me know when the next meeting is, I'd like to attend if possible.

Thanks,

Sherry

FW: Developmental Ed Proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...
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RE: Visual aid for developmental proposal
Jennifer Dahlen
Sent:Friday, September 23, 2011 8:29 AM
To: Sherry Lindquist

  
YES! I can "see" the differences now; I think that will help others at AASC as well. Thanks for doing that. It looks
great and I support it 100%. Jen

From: Sherry Lindquist
Sent: Thursday, September 22, 2011 5:23 PM
To: Jennifer Dahlen
Subject: Visual aid for developmental proposal

Hi Jen,

Sorry I haven't gotten down your hallway yet this semester--I've been trying to wrap my head around all the data that
we have in SO many different places in my IR role--ouch!

I created a short "side by side" summary of the developmental ed proposal, and I wondered if you'd take a look at it
and let me know what you think.  I incorporated some suggestions from the documents you sent in the course outline
documents also, but I didn't want to send them around yet, as I have a few more sections to tweak.  The Accuplacer
scores were suggested by Dean Dalen based on some research, and I think they fit fairly well with what Century was
looking at, although they apparently still use the English placement test as well.  We only use reading scores to place
students, per the system's suggestion, and the fact that we probably don't have the money to administer a second
test to all students.

Thanks!

Sherry

RE: Visual aid for developmental proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...
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RE: Last Call (really!)
Sherry Lindquist
Sent:Monday, October 10, 2011 3:40 PM
To: Kerry Jaeger

  
Hi Kerry,

Sorry we missed your input, but it is not too late to offer it.  The proposal really came together last spring when we
went to the "Promising Practices" conference in Minneapolis after hearing what other system schools were doing and
looking at the research results from other schools across the country.  If you would like to add any concepts to any of
the three courses, just let me know, and I'd be happy to run them by the Developmental Ed committee. 

Sherry

From: Kerry Jaeger
Sent: Monday, October 10, 2011 3:07 PM
To: Sherry Lindquist
Subject: RE: Last Call (really!)

Hi, Sherry!  The proposal certainly seems in order.  The only statement I ques on states the claim that  “ . . . faculty

members teaching developmental reading and English have reviewed prac ces at other system ins tu ons and

na on-wide in developing this proposal, . . . .”  I don’t believe I did this.   Nonetheless, I do believe that NCTC needs

the courses that this proposal suggests.

 

Kerry

 

 

 

From: Sherry Lindquist
Sent: Monday, October 10, 2011 10:39 AM
To: Bonnie Andrys; Elise Row; Jennifer Dahlen; Kerry Jaeger; Mary Dyrud; Paula Davis; Ruth Christensen; Sam
Gruenberg; Toni Poochigian
Subject: Last Call (really!)
 
Hi,
 
As much as I wish I could buy a round of drinks for all of you (hot chocolate anyone?), that's not the purpose
of this message.  Sorry for the bait and switch.
 
I am working with the Developmental Education Committee on a proposal to revise the course sequence for
developmental reading and writing.  Many of you have been kind enough to offer support and suggestions for
revision.  Those suggestions have been incorporated into our "final" (I hope) proposal, attached.  It's a
four-page document, and the only major change from previous versions you might have read is the
"transition" section. This section outlines the advising process for new/returning students next fall.
 
If you would be so kind as to indicate your support (or lack thereof) for the proposal by return email, it would
be greatly appreciated.  Some of you have already responded with support, so do not feel you need to do so
again.  It's just best to have as many ducks in a row before the November AASC meeting.
 
Thanks, and stop by for some cold chocolate if you like (the Hershey's kind),
 

RE: Last Call (really!) https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...
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Sherry
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RE: Last Call (really!)
Paula Davis
Sent:Monday, October 10, 2011 12:56 PM
To: Sherry Lindquist

  

I support the proposal to revise the course sequence for developmental reading and writing. 

Paula Davis

From: Sherry Lindquist
Sent: Monday, October 10, 2011 10:39 AM
To: Bonnie Andrys; Elise Row; Jennifer Dahlen; Kerry Jaeger; Mary Dyrud; Paula Davis; Ruth Christensen; Sam
Gruenberg; Toni Poochigian
Subject: Last Call (really!)

Hi,

 

As much as I wish I could buy a round of drinks for all of you (hot chocolate anyone?), that's not the purpose of this
message.  Sorry for the bait and switch.

 

I am working with the Developmental Education Committee on a proposal to revise the course sequence for
developmental reading and writing.  Many of you have been kind enough to offer support and suggestions for
revision.  Those suggestions have been incorporated into our "final" (I hope) proposal, attached.  It's a four-page
document, and the only major change from previous versions you might have read is the "transition" section. This
section outlines the advising process for new/returning students next fall.

 

If you would be so kind as to indicate your support (or lack thereof) for the proposal by return email, it would be
greatly appreciated.  Some of you have already responded with support, so do not feel you need to do so again.  It's
just best to have as many ducks in a row before the November AASC meeting.

 

Thanks, and stop by for some cold chocolate if you like (the Hershey's kind),

 

Sherry

RE: Last Call (really!) https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...
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RE: Request for input on Developmental Reading/Writing proposal
Ruth Christensen
Sent:Tuesday, September 13, 2011 5:25 PM
To: Sherry Lindquist

  

Hi Sherry,

The proposal looks good. I appreciate your work preparing it. I hope it is approved for next fall.

Happy Autumn! 

Ruth Christensen

From: Sherry Lindquist
Sent: Monday, September 12, 2011 5:41 PM
To: Bonnie Andrys; Elise Row; Jennifer Dahlen; Kerry Jaeger; Mary Dyrud; Paula Davis; Ruth Christensen; Sam
Gruenberg; Toni Poochigian
Cc: Ellen Brehmer; Dean Dalen
Subject: Request for input on Developmental Reading/Writing proposal

Hello,

Last spring, several faculty members from both campuses attended the system's "Promising Practices" seminar at
Minneapolis Community and Technical College.  As an extension of that seminar, several of us were invited to meet
with members of the Developmental Education committee last spring to look at ways to bring those promising
practices to Northland.  We are piloting a learning community in EGF this semester, pairing developmental math and
reading, and the attached proposal goes one step further, recognizing that we cannot continue to offer a single-course
path to success for many of our developmental learners in reading and writing. 

I would appreciate your comments on the attached proposal, by September 23, if possible.  I would be willing to
create the "long form" documents that would need to be submitted to AASC, most likely in November, to see if we can
get this on the schedule for the fall of 2012.  We do have administrative support for this, expressed last spring and
this fall, and I think our trades/technical faculty will see the merits of this proposal, particularly with the "early out"
option.

I am sending a copy to Dean and Ellen to seek their expertise about the best cut scores to use for placement into
each level, and if we could possibly include a "grade level" equivalent, that might help non-developmental faculty
realize the challenges of trying to teach a course in which abilities might range from a second-grade to an
eighth-grade level.

Thanks as always, and I hope your semester is going well!

Sherry

RE: Request for input on Developmental Reading/Writing proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...
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RE: Last Call (really!)
Ruth Christensen
Sent:Monday, October 10, 2011 11:46 AM
To: Sherry Lindquist

  

This looks good. You have my support!

Ruth Christensen

From: Sherry Lindquist
Sent: Monday, October 10, 2011 10:39 AM
To: Bonnie Andrys; Elise Row; Jennifer Dahlen; Kerry Jaeger; Mary Dyrud; Paula Davis; Ruth Christensen; Sam
Gruenberg; Toni Poochigian
Subject: Last Call (really!)

Hi,

 

As much as I wish I could buy a round of drinks for all of you (hot chocolate anyone?), that's not the purpose of this
message.  Sorry for the bait and switch.

 

I am working with the Developmental Education Committee on a proposal to revise the course sequence for
developmental reading and writing.  Many of you have been kind enough to offer support and suggestions for
revision.  Those suggestions have been incorporated into our "final" (I hope) proposal, attached.  It's a four-page
document, and the only major change from previous versions you might have read is the "transition" section. This
section outlines the advising process for new/returning students next fall.

 

If you would be so kind as to indicate your support (or lack thereof) for the proposal by return email, it would be
greatly appreciated.  Some of you have already responded with support, so do not feel you need to do so again.  It's
just best to have as many ducks in a row before the November AASC meeting.

 

Thanks, and stop by for some cold chocolate if you like (the Hershey's kind),

 

Sherry

RE: Last Call (really!) https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...
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RE: Developmental Ed Proposal
Tishara Melcher
Sent:Monday, October 03, 2011 12:13 PM
To: Norma Konschak; Sherry Lindquist
Cc: Adam Paulson; Terry Wiseth; Faith Rud; Kent Wagner; Norman Halsa; Cynthia Jorstad; Dorinda Sorvig; Andrew Dahlen; Joel Ziegler;

Kathy Huschle; Ralph Cox; Merle Johnson; Rick Nikunen; Linda Samuelson

  
Happy Monday all,

Thank you for pu ng together the proposal. I appreciate that the CCO’s have the opt out informa on right on them.

Without that thorough informa on, I would be nervous that this change could prevent some of our students from

successful comple on of programs.

 

Sorry for cu ng it so close to the wire for feedback.

Tishara

From: Norma Konschak
Sent: Monday, September 26, 2011 11:17 AM
To: Tishara Melcher
Cc: Adam Paulson; Terry Wiseth; Faith Rud; Kent Wagner; Norman Halsa; Cynthia Jorstad; Dorinda Sorvig; Andrew
Dahlen; Joel Ziegler; Kathy Huschle; Ralph Cox; Merle Johnson; Rick Nikunen; Linda Samuelson
Subject: FW: Developmental Ed Proposal
 
Tishara and others,

 

A ached is a proposal to change the developmental courses for reading and English at NCTC. I am providing this

informa on to you and ask that you forward it to  other interested faculty on the Thief River Falls Campus.

 

Any comments suppor ng or opposing this proposal should be sent to Sherry Lindquist and me prior to the end of

the day on Monday, October 3, 2011.

 

Norma A. Konschak

Dean of Academic Affairs

Northland Community & Technical College

1101 Highway One East

Thief River Falls, MN 56701

218-683-8613

 

From: Sherry Lindquist
Sent: Saturday, September 24, 2011 11:51 AM
To: Norma Konschak
Subject: Developmental Ed Proposal
 
Hi Norma,

Here is a copy of the proposal I have circulated to Dev. Ed. folks on both campuses (including Ellen Bremer and Dean
Dalen).  I'm also including the actual course outlines and a one-page side-by-side comparison of the proposed
courses.  I have not heard any concerns from anyone, and Dean has been very helpful in suggesting possible
Accuplacer ranges for the various courses.  I will be meeting with Beth McMahon and Brian Suckow in EGF and would
be happy to field email messages from anyone you talk to in TRF if they would like more details.  I'd like to put this
on the AASC agenda in November, and if possible, get on the Developmental Ed committee agenda before that, to
get their "stamp of approval."  If you could let me know when the next meeting is, I'd like to attend if possible.

RE: Developmental Ed Proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...
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Thanks,

Sherry

RE: Developmental Ed Proposal https://owa.northlandcollege.edu/owa/?ae=Item&t=IPM.Note&...

2 of 2 10/3/2011 12:34 PM



 
Reading Placement Test Practice 

Welcome to Northland Community and Technical College!  To help you prepare for 
the Reading Placement Test, please review the information below.  You will find 
information about (1) how to practice with paper-pencil tests and online and (2) a 
short refresher on key areas covered in the test itself.  Spend a little time now to 
save yourself some time and money next semester!   

Note: If you would like this information in electronic format so you can click 
directly on the links instead of typing in the web addresses (URLs), please contact 
the Admissions office to receive a copy of the PDF file by email.  

(1) Placement Test Practice   

Paper-Pencil Tests 
At the end of this booklet, you will find a copy of a sample placement test from the 
College Board. 

Commercial Online Practice Test Websites 

(1) Test Prep Review Site 
This site offers some free materials and some that you would need to purchase.  
Northland does not require or recommend that you purchase any of these 
materials to prepare for the test.  You do not need to fill in any information about 
yourself at the site.  You may skip that section and scroll down the web page to 
find the practice test questions.  Write your answers down on a piece of paper and 
then check them with the key that you will see after the final question.  You will 
find links to several practice tests below. 

Hint:  If the print on the screen is too small to read, hold down the CTRL key and 
then press the + (plus sign) key until the print is the size you want.  To make it 
smaller again, hold down the CTRL key and press the – (minus sign) key. 

 



(1) Basic Reading Comprehension 

http://www.testprepreview.com/modules/reading1.htm  

(2) Reading Main Idea Practice Questions 

http://www.testprepreview.com/modules/readingmainidea.htm  

(3) Advanced Reading Practice Questions 

http://www.testprepreview.com/modules/readingtest2.htm 

(4) Reading Vocabulary 

http://www.testprepreview.com/modules/readingvocabulary.htm 

(2) Townsend Press 
Townsend Press publishes many books on reading and writing, along with a series 
of fiction and non-fiction books in their "Townsend Press Library" that are available 
for $1 apiece if you ever want to start building a personal library.  They also offer 
free online practice in reading and writing through their Online Learning Center 
with instant feedback about how you did.  The links for the main site and the 
Online Learning Center are listed below, along with practice suggestions. 

Townsend Press main site 

http://www.townsendpress.com/ 

Townsend Press Online Learning Center 

http://www.townsendpress.net/home.php  --choose the "Try TP's Exercises" 
option 

Practice Suggestions 

Start with the "Reading Books" and "Vocabulary" sections.  The easier books are at 
the top of each list, so you may want to start in the middle and then work 
backwards or forwards on the list, depending on how easy or hard the exercises 
are for you. 

Each exercise contains 10 questions.  You will see the correct 
answer as soon as you click on your choice.  If you see a picture of 
a speaker next to a word, that means you can click on the speaker 



to hear the word pronounced.   Be sure to turn your computer speakers on to hear 
the pronunciation. 

If you want more of a challenge, you can also try the "Grammar and Usage" 
exercises near the bottom of the web page. 

Community College Practice Test Sites 
Several community colleges have created practice tests based on the Accuplacer 
Placement test.  You do these practice tests right on the computer, and they are 
corrected automatically, so you will not need to use paper and pencil. 

(1) Dallas (TX) Community College 
http://www.dcccd.edu/Employees/Departments/EA/Student%20Affairs/Assessmen
t%20Practice%20Tests/ACCUPLACER/Reading%20Comprehension/Pages/default.a
spx 

(2) Brookdale (NJ) Community College 
http://ux.brookdalecc.edu/fac/reading/mhurley/questions/Instructions.htm 

(3) New England Institute of Technology (RI) Practice 1 
http://wcb.neit.edu/asc/readprc1.htm 

(4) New England Institute of Technology (RI) Practice 2 
http://wcb.neit.edu/asc/readprc2.htm 

(2) Reading Refresher 
These are key areas in the Accuplacer Test. 

(1) Context  

Context:  Figuring out the meaning of a word or phrase by using clues from the 
sentence where it appears.   

Types of Context Clues: 

 Examples--if the word itself is not clear, perhaps examples will help you 
understand what the word means. 

o The debris in the stadium stands included many used paper cups, 
ticket stubs, sandwich wrappings, and cigarette butts. 



o If "used paper cups, ticket stubs, sandwich wrappings, and cigarette 
butts" are examples of debris, then what do you think debris means? 

 Synonyms--look to see if the author has used another word in the sentence 
that you know is supposed to mean about the same thing as the word you 
don't understand. 

o The cat discovered it was useless to smack her paw against the front 
of the fish tank; her effort to catch a fish was futile. 

o First, find a synonym for futile, which would appear to be "useless," 
since both words are used to describe what the cat was doing.  Now 
you know that futile means something close to "useless." 

 Antonyms--look to see if the author has used another word in the sentence 
that you know is supposed to mean the opposite of the word you don't 
understand. 

o The class was in turmoil when the substitute teacher was there, but it 
quickly came to order once the principal entered the room. 

o Words such as however, but, yet, on the other hand, instead of, in 
contrast often give you a tip that there is an antonym in the 
sentence.  In this case, the "but" lets you know there are opposites on 
either side of the "but."  If "turmoil" is the opposite of "came to order," 
then what does turmoil mean? 

 
 The Sentence Itself--if none of the other clues are helpful, you may be 

able to figure out the meaning of the word from your understanding of what 
the whole sentence is supposed to be about. 

o To reach a sound conclusion about an issue, you must carefully 
consider all the facts involved.   

o If a sound conclusion is something you have to do by careful 
consideration, what does sound mean? 

(2) Main Ideas 

What is the Main Idea?   If you understand this concept, you will do quite well. 
You will want to remember that if you think something is the main idea of a 
paragraph or a longer piece of writing, all the other information should be able to 
fit within it, like items in a drawer.  Even if we all have junk drawers, we'd 
probably prefer it if they were well organized:  "A place for everything, and 
everything in its place."  

 



Consider this example of sentences from a paragraph: 

 Poor grades in school can have various causes 
 For one thing, students may have financial problems. 
 Another cause of poor grades may be problems with relationship. 
 A final cause of poor grades may be bad study habits. 

Look for the sentence that explains or "covers" everything else; it is usually the 
most general sentence.  Often, this is the first sentence of the paragraph (but not 
always, as you'll see.)  In this case, the first sentence tells readers the author will 
be talking about the different causes for poor grades, while the remaining 
sentences give examples of the different causes (these are supporting details, 
which we will look at later).   

If you aren't sure what the main idea is, you can usually get a sense of the topic 
by reading the paragraph.  Then see if you can find the most general sentence 
that talks about that topic.  That sentence is probably the main idea.  Often, that 
sentence will have list words, such as several kinds (or ways), a number of..., 
various reasons, several causes, a number of steps, a number of effects, some 
factors, among the reasons, a series of).  If you find sentences with addition 
words, those are probably not main idea sentences.  Examples of addition 
words are: one, first, first of all, for one thing, to begin with, another, second, 
also, in addition, next, moreover, furthermore, last, last of all, final, finally. 

What if the main idea isn't in the first sentence?  Many authors do state their 
main idea directly, either in the first sentence or somewhere near the beginning of 
a piece of writing, but others do not.  The reasons vary.  Some authors may want 
to make you do some of the work of figuring out how all the details link 
together.  That will mean you are much more likely to remember the major 
supporting details later on.  Other authors might not state the main idea directly 
because it might be controversial.  They might believe that people will stop 
reading as soon as they realize it’s not a topic they care about.  For example, if 
the article was about abortion, and the author didn’t immediately say abortion was 
a bad idea, many people wouldn’t read any further.  However, the author might 
have some very good points to make that people need to hear, so he or she might 
not tell them the main idea right away. 

What if there is no main idea sentence?  This can happen, especially in 
paragraphs where the author decides it is important for you to figure something 
out so it will stick with you longer.  In this case, work backward from the details of 
the sentence.  What general statement would take care of all of these 
details?  That statement is usually the main idea.  As you build your skills in 
making inferences (later on), finding implied main ideas may be easier.  



(3) Supporting Details 

Supporting Details:  These are the sentences that give examples or illustrations 
of the main idea.  Supporting details come in two types:  Major and Minor.  The 
Major supporting details are the ones that are directly related to the main 
idea.  Minor supporting details are related to the major supporting details.  Major 
supporting details often show up as test questions, while minor supporting details 
give you a clue about which major ones are more important (or more 
complicated) than others.  Take a look at the following paragraph, with major and 
minor supporting details included:     

Poor grades in school can have various causes.  For one thing, students may have 
financial problems.  If they need to work long hours to make money, they will 
have little study time.  Another cause of poor grades may be trouble with 
relationships.  A student may be unhappy over family problems or a lack of 
friends.  A final cause of poor grades may be bad study habits.  Some students 
never learned how to take good notes in class, how to manage their time 
effectively, or how to study a textbook.  Without such study skills, their grades are 
likely to suffer. 

 Before moving on to "Mapping," try to find the main idea and the three 
major supporting details.  (Hint, remember that "list" words often signal 
main ideas, while "addition" words often signal major supporting 
details.)  Everything else in the sentence would be "minor" supporting 
details.  See if each major supporting detail has the same number of 
sentences giving minor details.  Then take a look at the maps of the 
paragraph below.   

Mapping is a way of looking at a paragraph or chapter to sort out the main idea, 
the major supporting details, and the minor ones.  This can be a useful way of 
studying the material or just helping you make sense of what is happening by 
looking at it another way.  Some common methods include cluster mapping, box 
mapping, and outlining.  Look at the examples on the next page for the "poor 
grades" paragraph:  

 

 

 

 

 



CLUSTER MAP 

  

BOX MAP 

 

 

 

 



OUTLINE 

Main Idea:  There are many reasons why people get poor grades in school. 

1.  Financial problems  

    a. Need for more money leads to more work, less time for study 

2.  Relationship problems 

    a. Unhappy because of family problems or no friends 

3.  Poor study habits 

    a. Poor note-taking, time-management, and textbook study skills 

    b.  Lack of skills can lead to lower grades 

(4) Relationships 

Now that you understand how to find main ideas and the major/minor supporting 
details that explain the ideas, you are ready to take the next step:  to be able to 
quickly recognize what type of relationship exists between the main idea and the 
supporting details.  This is one way you can speed up your reading efficiency, as 
you recognize the transition signals and organizational patterns writers often 
use.  The focus of this section is on relationships based on LISTS (sometimes 
called "addition") and TIME.   

List and Time Relationships:  Writers use these to give you MORE EXAMPLES or 
provide MORE EMPHASIS or to tell you WHAT ORDER something happened 
(time).   

Sample List words:  one, first, first of all, for one thing, to begin with, another, 
second, also, in addition, next, moreover, furthermore, last, last of all, final, finally 

Sample Time words:  before, previously, first, second, third, next, soon, often, as, 
when, while, during, until, now, then, later, after, eventually, finally, last, and by 
using "date references" such as "In 1776" 

NOTE:  If you looked carefully, you noticed some of the same words under both 
"list" and "time."  "First" for example, could be the first thing on the list or the first 
thing that happened.  The key difference between LIST and TIME relationships is 
that ORDER IS IMPORTANT for TIME, but NOT IMPORTANT for LIST.  If you are 



going to the grocery store, it doesn't matter what you shop for first on your list, as 
long as you get everything.  If you are changing a tire, though, or reading about 
history, what you do first or what happens first IS IMPORTANT.  

Definition: This is sometimes called "illustration" and is used when an author 
wants to make sure readers understand what something means.  Writers might 
use an actual dictionary definition or use an example.   

Sample Definition words: for example, including, for instance, such as, to 
illustrate, and an illustration. 

Comparison Contrast:  These are often used together in some cases or 
separately, depending on what the author wants to do: show you how two things 
are alike (comparison), different (contrast), or how they have some things in 
common and some things that are different (comparison and contrast).   

Sample Comparison words:  as, just as, like, just like, alike, likewise, in a similar 
manner, similar, similarly, both, same, in the same way, resemble, equally 

Sample Contrast words:  but, yet, however, although, nevertheless, instead, in 
contrast, on the other hand, on the contrary, even though, still, as opposed to, in 
spite of, despite, rather than, difference, different, differs from, unlike, while 

Cause and Effect: This technique can sometimes be confused with time order, 
but there are important differences.  Cause is the "why something happened" or 
the reason behind something.  Effect is the "what happened" or the result of 
something else. Time order simply means that things happened one after the 
other, not that one thing caused another thing to happen.  I might go to school 
and then go to McDonald's for lunch, but going to school did not "cause" me to go 
to McDonald's.   

Sample Cause and Effect words:  therefore, as a result, cause, affect, effect, so, 
explanation, due to, because, as a consequence, consequently, since, thus, results 
in, led to, reason 

Parting Words 
Relax, take your time, and GOOD LUCK!   
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Sentence Skills

In an ACCUPLACER® placement test, there are 20 
Sentence Skills questions of two types. 

that require an understanding of sentence 
structure. These questions ask you to choose 
the most appropriate word or phrase for the 
underlined portion of the sentence. 

These questions ask that a sentence be rewritten 
according to the criteria shown while maintaining 
essentially the same meaning as the original 
sentence.

Within these two primary categories, the questions 

Some questions deal with the logic of the sentence, 
others with whether or not the answer is a complete 
sentence, and still others with the relationship 
between coordination and subordination.

Sentence Skills Sample 
Questions

Directions for questions 1–5 
Select the best version of the underlined part of the 
sentence. The first choice is the same as the original 
sentence. If you think the original sentence is best, 
choose the first answer.

1. Stamp collecting being a hobby that is sometimes used in 
the schools to teach economics and social studies.

A. being a hobby that is
B. is a hobby because it is
C. which is a hobby
D. is a hobby

2. Knocked sideways, the statue looked as if it would fall.
A. Knocked sideways, the statue looked
B. The statue was knocked sideways, looked
C. The statue looked knocked sideways
D. The statue, looking knocked sideways, 

3. To walk, biking, and driving are Pat’s favorite ways of 
getting around.

A. To walk, biking, and driving
B. Walking, biking, and driving
C. To walk, biking, and to drive
D. To walk, to bike, and also driving

4. When you cross the street in the middle of the block, this is 
an example of jaywalking.

A. When you cross the street in the middle of the block, 
this

B. You cross the street in the middle of the block, this
C. Crossing the street in the middle of the block
D. The fact that you cross the street in the middle of the 

block

5. Walking by the corner the other day, a child, I noticed, was 
watching for the light to change.

A. a child, I noticed, was watching
B. I noticed a child watching
C. a child was watching, I noticed,
D. there was, I noticed, a child watching

Directions for questions 6–10
Rewrite the sentence in your head following the 
directions given below. Keep in mind that your new 
sentence should be well written and should have 
essentially the same meaning as the original sentence.

6. It is easy to carry solid objects without spilling them, but the 
same cannot be said of liquids.

 Rewrite, beginning with

 Unlike liquids,

 The next words will be
A. it is easy to
B. we can easily
C. solid objects can easily be 
D. solid objects are easy to be 

7. Although the sandpiper is easily frightened by noise and 
light, it will bravely resist any force that threatens its nest.

 Rewrite, beginning with

 The sandpiper is easily frightened by noise and light,

 The next words will be
A. but it will bravely resist
B. nevertheless bravely resisting
C. and it will bravely resist
D. even if bravely resisting
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8. If he had enough strength, Todd would move the boulder.

 Rewrite, beginning with

 Todd cannot move the boulder

 The next words will be
A. when lacking
B. because he
C. although there
D. without enough

9. The band began to play, and then the real party started.

 Rewrite, beginning with

 The real party started

 The next words will be

B. and the band began
C. although the band began
D. the band beginning

10. Chris heard no unusual noises when he listened in the park.

 Rewrite, beginning with

 Listening in the park,

 The next words will be
A. no unusual noises could be heard
B. then Chris heard no unusual noises
C. and hearing no unusual noises
D. Chris heard no unusual noises

Reading Comprehension 

In an ACCUPLACER placement test, there are 
20 questions of two primary types in Reading 
Comprehension. 

passage followed by a question based on the text. 
Both short and long passages are provided. The 

to the kind of information processing required, 
including explicit statements related to the main 
idea, explicit statements related to a secondary 
idea, application, and inference. 

relationships, presents two sentences followed by a 
question about the relationship between these two 
sentences. The question may ask, for example, if 
the statement in the second sentence supports that 

same information. 

Reading Comprehension 
Sample Questions

Read the statement or passage and then choose the best 
answer to the question. Answer the question based on 
what is stated or implied in the statement or passage.

1. In the words of Thomas DeQuincey, “It is notorious that 
the memory strengthens as you lay burdens upon it.” If, 
like most people, you have trouble recalling the names of 
those you have just met, try this: The next time you are 
introduced, plan to remember the names. Say to yourself, 
“I’ll listen carefully; I’ll repeat each person’s name to be 
sure I’ve got it, and I will remember.” You’ll discover how 
effective this technique is and probably recall those names 
for the rest of your life.

 The main idea of the paragraph maintains that the memory
A. always operates at peak efficiency.
B. breaks down under great strain.

D. becomes unreliable if it tires.
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2. Unemployment was the overriding fact of life when 
Franklin D. Roosevelt became president of the United 
States on March 4, 1933. An anomaly of the time was that 
the government did not systematically collect statistics of 
joblessness; actually it did not start doing so until 1940. The 
Bureau of Labor Statistics later estimated that 12,830,000 
persons were out of work in 1933, about one-fourth of a 
civilian labor force of more than 51 million. 

 Roosevelt signed the Federal Emergency Relief Act on May 
12, 1933. The president selected Harry L. Hopkins, who 

administrator, Hopkins quickly put the program into high 
gear. He gathered a small staff in Washington and brought 
the state relief organizations into the FERA system. While 
the agency tried to provide all the necessities, food came 

for one month was provided in case of eviction. 

 This passage is primarily about
A. unemployment in the 1930s.
B. the effect of unemployment on United States families.
C. President Franklin D. Roosevelt’s presidency.
D. President Roosevelt’s FERA program.

3. It is said that a smile is universally understood. And nothing 
triggers a smile more universally than a taste of sugar. 
Nearly everyone loves sugar. Infant studies indicate that 
humans are born with an innate love of sweets. Based on 
statistics, a lot of people in Great Britain must be smiling 
because on average, every man, woman, and child in that 
country consumes 95 pounds of sugar each year.

 From this passage it seems safe to conclude that the English
A. do not know that too much sugar is unhealthy.
B. eat desserts at every meal.
C. are fonder of sweets than most people.
D. have more cavities than any other people.

4. With varying success, many women around the world 
today struggle for equal rights. Historically, women have 
achieved greater equality with men during periods of social 
adversity. The following factors initiated the greatest number 
of improvements for women: violent revolution, world war, 
and the rigors of pioneering in an undeveloped land. In all 
three cases, the essential element that improved the status 
of women was a shortage of men, which required women to 
perform many of society’s vital tasks.

 We can conclude from the information in this passage that
A. women today are highly successful in winning equal 

rights.
B. only pioneer women have been considered equal to 

men.
C. historically, women have only achieved equality 

through force.
D. historically, the principle of equality alone has not been 

enough to secure women equal rights.

baby carriage, but people strongly objected to the vehicles 
because they said the carriage operators hit too many 
pedestrians. Still convinced that he had a good idea, Burton 
opened a factory in England. He obtained orders for the 
baby carriages from Queen Isabella II of Spain, Queen 
Victoria of England, and the Pasha of Egypt. The United 
States had to wait another 10 years before it got a carriage 

A. Charles Burton was a poor man.
B. Americans were still reluctant to buy baby carriages.
C. Americans purchased thousands of baby carriages.
D. the United States bought more carriages than any other 

country.

6. All water molecules form six-sided structures as they freeze 
and become snow crystals. The shape of the crystal is 
determined by temperature, vapor, and wind conditions in 
the upper atmosphere. Snow crystals are always symmetrical 
because these conditions affect all six sides simultaneously.

 The purpose of the passage is to present
A. a personal observation.
B. a solution to a problem.
C. actual information.

Directions for questions 7–10 
For the questions that follow, two underlined sentences 
are followed by a question or statement. Read the 
sentences, then choose the best answer to the question or 
the best completion of the statement.

7. The Midwest is experiencing its worst drought in 15 years.

 Corn and soybean prices are expected to be very high this 
year.

 What does the second sentence do?

B. It states an effect.
C. It gives an example.

8. Social studies classes focus on the complexity of our social 
environment.

 The subject combines the study of history and the social 
sciences and promotes skills in citizenship.

 What does the second sentence do?

B. It makes a contrast.
C. It proposes a solution.
D. It states an effect.
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9. Knowledge of another language fosters greater awareness of 
cultural diversity among the peoples of the world.

 Individuals who have foreign language skills can appreciate 
more readily other peoples’ values and ways of life.

 How are the two sentences related?
A. They contradict each other.
B. They present problems and solutions.
C. They establish a contrast.
D. They repeat the same idea.

10. Serving on a jury is an important obligation of citizenship.

 Many companies allow their employees paid leaves of 
absence to serve on juries.

 What does the second sentence do?

WritePlacer® 

This test measures your ability to write effectively, 
which is critical to academic success. 
Your writing sample will be scored on the basis of 
how effectively it communicates a whole message to 
the readers for the stated purpose. Your score will be 
based on your ability to express, organize, and support 
your opinions and ideas, not the position you take on 

writing will be considered:

main idea or point of view 

structure your response and present a logical 
sequence of ideas 

you elaborate on your ideas and the extent to 
which you present supporting details 

sentence structure 

your writing is free of errors in usage and 
mechanics 

WritePlacer Sample Topic

Prepare a multiple-paragraph writing sample of about 
300–600 words on the topic below. You should use the 
time available to plan, write, review, and edit what you 
have written. Read the assignment carefully before you 
begin to write. 
Some schools require each student to participate in an 
organized school sport chosen by the student. People at 
these schools argue that athletics is an important part 
of the educational experience and that there should be a 

should be free to decide whether or not they wish to 
participate in organized school sports. Write an essay 
for a classroom instructor in which you take a position 
on whether participation in organized school athletics 
should be required. Be sure to defend your position 
with logical arguments and appropriate examples. Your 
essay must be 300–600 words in length.

Arithmetic

This test measures your ability to perform basic 
arithmetic operations and to solve problems that 
involve fundamental arithmetic concepts. There are 17 
questions on the Arithmetic tests, divided into three 
types. 

Topics included in this category are addition, 
subtraction, multiplication, division, recognizing 
equivalent fractions and mixed numbers, and 
estimating. 

include addition, subtraction, multiplication, 
and division with decimals. Percent problems, 
recognition of decimals, fraction and percent 
equivalencies, and problems involving estimation 
are also given. 

rate, percent, and measurement problems; simple 
geometry problems; and distribution of a quantity 
into its fractional parts. 
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Arithmetic Sample Questions

Solve the following problems and select your answer 
from the choices given. You may use the paper you have 
been given for scratch paper. 

1. 2.75 + .003 + .158 = 
A. 4.36
B. 2.911
C. 0.436
D. 2.938

2. 7.86 × 4.6 =
A. 36.156
B. 36.216
C. 351.56
D. 361.56  

3. 7
20  = 

A. 0.035
B. 0.858
C. 0.35
D. 3.5

4. Which of the following is the least?
A. 0.105
B. 0.501
C. 0.015
D. 0.15

5.  All of the following are ways to write 25 percent of N 
EXCEPT

A. 0.25 N

B. 25N
100

C. 1
4 N

D. 25 N

6. Which of the following is closest to 27.8 × 9.6?
A. 280
B. 300
C. 2,800
D. 3,000

7. A soccer team played 160 games and won 65 percent of 
them. How many games did it win? 

A. 94
B. 104
C. 114
D. 124

8. Three people who work full-time are to work together on a 
project, but their total time on the project is to be equivalent 
to that of only one person working full-time. If one of the 
people is budgeted for one-half of his time to the project and 
a second person for one-third of her time, what part of the 
third worker’s time should be budgeted to this project?

A. 1
3

B. 3
5

C. 1
6

D. 1
8

9. 32 is 40 percent of what number? 
A. 12.8
B. 128
C. 80
D. 800

10. 3 1
3  – 2 2

5  =

A. 1 1
2

B. 1
15

C. 14
15

D. 1 1
15

Elementary Algebra 

A total of 12 questions of three types are administered 
in this test.

and rational numbers, and includes computation 
with integers and negative rationals, the use of 
absolute values, and ordering. 

expressions using evaluation of simple formulas 
and expressions, and adding and subtracting 
monomials and polynomials. Questions involve 
multiplying and dividing monomials and 
polynomials, the evaluation of positive rational 
roots and exponents, simplifying algebraic 
fractions, and factoring. 

written phrases into algebraic expressions and 
solving equations, inequalities, word problems, 
linear equations and inequalities, quadratic 
equations (by factoring), and verbal problems 
presented in an algebraic context.
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Elementary Algebra 
Sample Questions

Solve the following problems and select your answer 
from the choices given. You may use the paper you have 
been given for scratch paper.

1. If A represents the number of apples purchased at 15 cents 
each, and B represents the number of bananas purchased 
at 10 cents each, which of the following represents the total 
value of the purchases in cents?

A. A + B
B. 25(A + B)
C. 10A + 15B
D. 15A + 10B

2. √ 2 × √ 15 = ?
A. 17
B. 30
C. √ 30 
D. √ 17 

3. What is the value of the expression 2x2 + 3xy – 4y2 when x = 
2 and y = - 4?

A. -80
B.  80
C. -32
D.  32

the radius of the larger circle is R. If the radius of the smaller 
circle is 3 units less than R, which of the following represents 
the area of the shaded region?

A. πR2

B. π(R – 3)2

C. πR2 – π × 32

D. πR2 – π(R - 3)2

5. (3x – 2y)2 =
A. 9x2 – 4y2

B. 9x2 + 4y2

C. 9x2 + 4y2 – 6xy
D. 9x2 + 4y2 – 12xy

6. If x > 2, then x2 – x – 6
x2 – 4  =

A. x – 3
2

B. x – 3
x – 2

C. x – 3
x + 2

D. 3
2

7. 4 – (-6)
-5  =

A.  2
5

B. – 2
5

C.  2
D. – 2

8. If 2x – 3(x + 4) = - 5, then x = 
A.  7
B. - 7
C.  17
D. - 17

9. – 3(5 – 6) – 4(2 – 3) = 
A. - 7
B.  7
C. - 1
D.  1

10. Which of the following expressions is equivalent  
to 20 – 4

5  x > 16? 
A. x ≤ 5
B. x ≥ 5
C. x ≥ 32½
D. x ≤ 32½
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College-Level Mathematics 
Test

The College-Level Mathematics test measures your 
ability to solve problems that involve college-level 
mathematics concepts. There are six content areas 

(b) Solutions of Equations and Inequalities, 
(c) Coordinate Geometry, (d) Applications and other 
Algebra Topics, (e) Functions, and (f) Trigonometry. 

factoring and expanding polynomials, and 
manipulating roots and exponents. The Solutions 
of Equations and Inequalities content area includes 
the solution of linear and quadratic equations and 
inequalities, systems of equations, and other algebraic 
equations. The Coordinate Geometry content area 
presents questions involving plane geometry, the 
coordinate plane, straight lines, conics, sets of points 
in the plane, and graphs of algebraic functions. The 
Functions content area includes questions involving 
polynomial, algebraic, exponential, and logarithmic 
functions. The Trigonometry content area includes 
trigonometric functions. The Applications and 
other Algebra Topics content area contains complex 
numbers, series and sequences, determinants, 
permutations and combinations, factorials, and word 
problems. A total of 20 questions are administered on 
this test. 

Sample Questions

Solve the problem. Use the paper you were given for 
scratchwork.

1. 2
5
2  – 2

3
2

A. 2
1
2

B. 2

C. 2
3
2

D. 2
5
3

E. 22

2. If a ≠ b and 1
x  + 1

a  = 1
b , then x =

A. 1
b  – 1

a

B. b – a

C. 1
ab

D. a – b
ab

E. ab
a – b

3. If 3x2 – 2x + 7 = 0, then x – 1
3

2
=

A.   20
9

B.   7
9

C. - 7
9

D. - 8
9

E. -20
9

4. The graph of which of the following equations is a straight 
line parallel to the graph of y = 2x ?

A. 4x – y = 4
B. 2x – 2y = 2
C. 2x – y = 4
D. 2x + y = 2
E. x – 2y = 4

5. An equation of the line that contains the origin and the 
point (1, 2) is

A. y = 2x
B. 2y = x
C. y = x –1
D. y = 2x +1

E. y
2  = x – 1

6. An apartment building contains 12 units consisting of 
one- and two-bedroom apartments that rent for $360 and 
$450 per month, respectively. When all units are rented, the 
total monthly rental is $4,950. What is the number of two-
bedroom apartments?

A. 3
B. 4
C. 5
D. 6
E. 7
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respective areas indicated in square yards, how many yards 
of fencing are needed to enclose the two regions?

125

5

A. 4√130
B. 20√10
C. 24√5
D. 100
E. 104√5

8. If log10x = 3, then x =
A. 310

B. 1,000
C. 30

D. 10
3

E. 3
10

9. If f(x) = 2x + 1 and g(x) = x – 1
2  , then f(g(x)) =

A. x

B. x – 1
4x + 2

C. 4x + 2
x – 1

D. 5x + 1
2

E. (2x + 1)(x – 1)
2

10. If θ is an acute angle and sin θ = 1
2 , then cos θ =

A. -1
B.   0

C.   1
2

D. √3
2

E.   2

ACCUPLACER ESL Reading 
Skills Test

The ESL Reading Skills test measures your ability 

comprehension of short passages. It contains brief 
passages of 50 words or less and moderate length 
passages of 50 to 90 words. Half of this test contains 
straightforward comprehension items (paraphrase, 
locating information, vocabulary on a phrase level, 
and pronoun reference). The other half assesses 
inference skills (main idea, fact versus opinion, 
cause/effect logic, identifying irrelevant information, 
author’s point of view, and applying the author’s logic 
to another situation).

Sample Questions

1. Television has been introduced to almost every country 
in the world, reaching a large number of viewers on every 

walk on the moon, and a billion people watched the 

promoted understanding and cooperation among people. It 
does this by showing educational and cultural programs.

 According to the passage, which of the following is true?
A. Television is watched in nearly every country.
B. Not everybody who had a television set could watch the 

their own lives.
D. Television was invented in 1980.

2. Janet’s parents bought her a new sports car as a birthday 
present. It was blue. Janet sold her 7-year-old blue pickup 
truck to a high school student. The truck could not go very 
fast, but the student was happy with it.

 According to the passage, which of these statements is true?
A. Janet bought a pickup truck and a sports car.
B. The pickup truck was faster than the sports car.
C. The high school student traded cars with Janet.
D. The pickup truck was older than the sports car.
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3. Some of Edward Weston’s black-and-white photographs of 
American nature scenes are considered superb examples 
of visual art. Indeed, some of his photographs have 
commanded top prices at art galleries. 

 Which of the following best characterizes Weston’s 
photographs? 

A. They belong to famous collectors.
B. They have been sold in art galleries for large sums of 

money.
C. They introduced many Americans to visual art.
D. They contrast American cities with natural settings.

4. Speaking to a group of people can be a frightening 
experience. Some speakers cope by looking above the heads 

to a friend. A few try picturing the audience in some non-
threatening way, such as in their pajamas.

 The author of the passage assumes that speakers should 
A. feel comfortable when addressing an audience.
B. scare the audience.
C. encourage people to talk during the speech.
D. speak only to familiar people.

5. People have different ways of learning. Some are better 

comfortable with writing lists of things to memorize. 
Certain people can learn best when listening to music, while 
others need silence to concentrate.

 Which of the following is the main idea of the passage?
A. Mental pictures help many to learn.
B. Some people prefer lists to making mental pictures.
C. To learn well you need to be comfortable.
D. Different individuals have different ways of acquiring 

information.

obtain his or her consent. Asking for consent takes a simple 

you until an ambulance arrives. Is that okay?”

 “Asking for consent” means asking for
A. permission to help the victim.
B. thanks from the victim.
C. help from onlookers.
D. information about the victim’s injuries.

7. Jane and Paul are busy for 15 hours a day, 5 days a week 
going to college and working in a restaurant. They go to 
sleep at 11 p.m. every day, but on Sunday they take part in 
dance lessons.

 According to the passage, Jane and Paul spend most of their 
time

A. at home.
B. going to college and working.
C. taking part in dance lessons.
D. sleeping.

8. If you hold a piece of copper wire over the flame of a match, 

and you will be forced to drop the wire. You will, however, 
still be able to hold the match because the match is a poor 
conductor of heat. Anyone, child or adult, can try this 
simple experiment.

 Which of the following is implied in the passage above?
A. Copper is a good conductor of heat.
B. A match and copper conduct heat equally.
C. A match is an excellent conductor of heat.
D. Matches should be kept out of the reach of small 

children.

to be exotic animals. These include snakes, lizards, and 
hedgehogs. 

 Snakes are
A. uncommon pets.
B. likely to be found in a household with dogs.
C. found only in zoos.
D. not allowed in people’s homes.

10. Cesar Chavez was an influential leader for farmworkers. 
He fought for their rights and better working conditions. 
Chavez led many strikes that angered farm owners. 
Eventually he succeeded in getting increased wages and 
improved living situations for farmworkers.

 Chavez changed lives because he
A. helped the farmers get more workers.
B. worked for the farmers.
C. helped work on the farms every day.
D. changed the conditions for the farmworkers.
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ACCUPLACER ESL Sentence 
Meaning Test 

The ESL Sentence Meaning test measures how well 
you understand the meaning of sentences in English. 
It assesses the understanding of word meanings in 
one- or two-sentence contexts. The sentences are 
drawn from the subject areas of natural science, 
history/social studies, arts/humanities, psychology/
human relations, and practical situations. There are 
four content areas measured: (a) Particle, Phrasal 
Verbs, Prepositions of Direction; (b) Adverbs, 
Adjectives, Connectives Sequence; (c) Basic Nouns 
and Verbs; and (d) Basic and Important Idioms. 

Sample Questions

The sentence below has a blank space. Choose the word 
or phrase that makes the sentence meaningful and 
correct.

1. Shikibu Murasaki, who wrote almost a thousand years ago, 
was one of the world’s ____ novelists.

A. most early
B. too early
C. more early
D. earliest 

2. The Chang children ____ their parents by making 
sandwiches for the whole family.

A. helped out
B. helped with
C. helps for
D. helps to

his death, Ibrahim Ferrer ____ one of the most beautiful 
voices in Latin music.

A. had
B. have
C. have had
D. having

performance.
A. about
B. at
C. for
D. towards

Each problem contains one or two sentences followed by 
a question. Choose the correct answer to the question.

5. Elena found a tomato that was much bigger than all the 
others in the garden.

 How did the tomato compare to the others in the garden?
A. It was the smallest.
B. It was not very large.
C. It was larger than some.
D. It was the largest.

6. When the popular entertainer canceled her appearance, the 

 When will the festival likely take place?
A. Tonight
B. Tomorrow
C. Next week
D. Many weeks later

7. Janet is never late to meet her friends, and sometimes arrives 
early.

 Which best describes Janet?
A. Lonely
B. Punctual
C. Talkative
D. Tardy

8. Bram Stoker is best known for his classic horror novel 
Dracula, which was published in 1897.

 What did Bram Stoker do?
A. He was a doctor.
B. He was a merchant.
C. He was a writer.
D. He was an engineer.

9. Exhausted from her transatlantic flight, Judy could not stay 
up past 9 p.m.

 What did Judy do at 9 p.m.?
A. Leave work
B. Come home from the airport
C. Lose her enthusiasm
D. Go to bed 

10. This semester many students are enrolled in a new course, 

instructor, Sheila Duncan.

 How long has the university offered the African dance class?
A. For a short time
B. For many years
C. For an entire school year
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ACCUPLACER ESL Language 
Use Test

in using correct grammar in English sentences. There 

Pronouns, Pronoun Case Structure; (b) Subject–Verb 
Agreement; (c) Comparatives, Adverbs, Adjectives; 
(d) Verbs; and (e) Subordination/Coordination. 

Sample Questions

The sentence below has a blank space. Choose the word 
or phrase that makes a grammatically correct sentence.

1. _____ washing her sweater, Mary hung it up to dry.

B. Before
C. By
D. Until

2. Some day men and women _____ to Mars.
A. will travel
B. will travels
C. will traveling
D. will traveled

3. Water _____ at a temperature of zero degrees Celsius.
A. having frozen
B. freezing
C. freeze
D. freezes

4. _____ get a new haircut?
A. Have you
B. Does you
C. Are you
D. Did you

5. Jacques Cousteau will be remembered for his inventions and 
for _____ to marine science.

A. dedication
B. his dedication
C. being dedicated
D. his being dedicated

6. Since my parents always insist that I get a good night’s 
sleep, they were _____ when I stayed out last night past my 
curfew.

A. very happy
B. very relieved
C. very tired
D. very angry

Read the two sentences below and choose the best way 
of combining them.

7. Her puppy ran out into the street chasing a cat. The owner 
quickly went to retrieve it.

chased into the street by her puppy.

cat into the street.

owner quickly went to retrieve the puppy. 

8. Lisa plays the piano. Her sister Kelly plays the piano, too.
A. Lisa and her sister Kelly plays the piano.
B. Both Lisa and her sister Kelly play the piano. 
C. Lisa plays the piano and Kelly plays the piano.
D. Lisa and Kelly too play the piano.

9. The road was slippery. We put chains on the tires.
A. Although the road was slippery, we put chains on the 

tires.
B. The road became slippery when we put chains on the 

tires.
C. We put chains on the tires because the road was  

slippery.
D. Putting chains on the tires, the road we were on was 

slippery.

10. Kazuko took her dog for a walk. They went to the park.
A. Kazuko, going to the park, took her dog for a walk.
B. Kazuko took her dog for a walk in the park. 
C. Kazuko took her dog for a walk because they went to 

the park.
D. Kazuko and her dog went to the park, where they 

walked.
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SENTENCE SKILLS
QUESTION 
NUMBER

CORRECT  
ANSWER

1 D
2 A
3 B
4 C
5 B
6 C
7 A
8 B
9 A
10 D

READING COMPREHENSION
QUESTION 
NUMBER

CORRECT  
ANSWER

1 C
2 D
3 C
4 D
5 B
6 C
7 B
8 A
9 D
10 A

ARITHMETIC
QUESTION 
NUMBER

CORRECT  
ANSWER

1 B
2 A
3 C
4 C
5 D
6 A
7 B
8 C
9 C
10 C

ELEMENTARY ALGEBRA
QUESTION 
NUMBER

CORRECT  
ANSWER

1 D
2 C
3 A
4 D
5 D
6 B
7 D
8 B
9 B
10 A

Answer Key
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CLM
QUESTION 
NUMBER CORRECT ANSWER

1 C
2 E
3 E
4 C
5 A
6 E
7 C
8 B
9 A
10 D

ESL READING SKILLS
QUESTION 
NUMBER CORRECT ANSWER

1 A
2 D
3 B
4 A
5 D
6 A
7 B
8 A
9 A
10 D

ESL SENTENCE MEANING
QUESTION 
NUMBER CORRECT ANSWER

1 D
2 A
3 A
4 A
5 D
6 D
7 B
8 C
9 D
10 A

ESL LANGUAGE USE
QUESTION 
NUMBER CORRECT ANSWER

1 A
2 A
3 D
4 D
5 B
6 D
7 C
8 B
9 C
10 B

Answer Key
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